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foreword
The coronavirus crisis has been tough on all of us, but there’s a
group of people for whom I have particularly strong sympathy:
students. When I was eighteen, I remember the relief I felt after I’d
finished my last exam. Having worked so hard over the past few
years, I knew I could be proud of myself whatever the result. I also
remember the joyous celebrations I had with my friends, collectively
embracing the beginning of a new era in our lives.
Over the past year, thousands of school students have been denied
the opportunity to feel this relief, pride and joy. Unable to take their
final exams, school students were dragged through an algorithmic
nightmare instead. Forced to stay away from their friends when they
needed them most, young people’s mental health has taken an
unquantifiable toll.
David Lammy MP, Shadow Minister for Justice

Thanks to the courage of students who protested the decision, it
was eventually decided that students would be receive their
predicted grades instead. A welcome U-turn, this was a victory for
students who fought against a grave educational injustice. However,
as quickly as it took us to celebrate the decision, we swiftly brushed
aside both the damage that had already been done and the
inequality that persisted.
As this report shows, the vast majority of those who received
underpredicted grades were either from poorer households or
BAME backgrounds. My own constituency of Tottenham is one of
the most diverse in the country; many of my constituents write to
me about their own experience of implicit bias that they face from
staff and fellow students. To put it bluntly, they simply cannot trust
that the system will be fair to their siblings and children. As long as
there is bias in the system, a system of predicted grades will reflect
that with cruelty.
Educational injustice is at the root of so much inequality in this
country, in employment, income, criminal justice and health.
Education is meant to level the playing field and provide everybody
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foreword
with the means to realise their creative potential. However, in
generating more inequality than it reduces, our education system
represents both a lost opportunity and a polarising force.
There is already huge racial inequality in terms of university and
apprenticeship admissions. By under-estimating the potential of
students from poor and ethnic minority backgrounds, the
examinations system this year will only deepen this inequality
further. Bear in mind that we’re only talking about the kind of
inequality that we can observe. Beyond this, we may never know the
true extent of racial and class bias within our education system. I still
remember the day when I told my teacher I wanted to be a barrister.
She told me that I should be a fireman instead. I’m truly in awe of
those who risk their lives to keep us safe, but you wouldn’t want me
lumbering up a ladder to put a fire out in your house.
David Lammy MP, Shadow Minister for Justice

In the fact of structural inequality, we have a government that would
rather drag us into culture wars about Winston Churchill than face
up to the facts. Whilst Boris Johnson finds a new way to divert the
discussion, let’s stay focused on what matters: substantive equality.
If this year’s exams fascio has taught us anything, it’s that we need to
go beyond social mobility to social justice. For too long, our
education system has tried and failed to provide those who start
lower down on the social ladder with the kind of skills required to
move upwards. That’s because, as this year’ exams fiasco has
exposed, this ladder is impossibly steep. Instead of asking how
schooling can help people go from rags to riches, let’s tackle the root
causes of inequality in the first place.
There are no simple solutions to the kind of educational inequality
that this report uncovers. However, when devising strategies to
challenge racial biases, we must ensure that the communities being
disproportionately affected are leading the discussion. For starters,
we must have sufficient representation from BAME and workingclass communities in the makeup of exam boards and independent
qualifications regulators.
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foreword
Ultimately, we have no chance of building a fair, just and equitable
society if some of us are excluded from its educational design.
It’s obvious to me that any system of predicted grades must, in
some way, take the prevalence of racial bias into close
consideration. I hope that many of us can work together to address
structural bias more broadly once this unprecedented period has
ended. Particularly in times of national crises, we cannot afford to
leave anybody behind.

David Lammy MP, Shadow Minister for Justice
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foreword
This Summer, the Government failed millions of students by their
incompetence and lack of action ahead of GCSE and A-Level
examinations. Exams were not sat this year as a result of Covid-19
and the decision was made instead to predict grades. This is the
decision that should have been debated. Instead there was a lastminute debate centring on how grades should be predicted, to the
detriment of students across the UK.
Our report “Predicting Futures” foresaw the inherent problems of
predicting grades and how this would only risk worsening the
educational attainment gap. Evidence shows that there are
stereotypes around particular types of students and as a result their
predicted grades are lower.

Afzal Khan MP, Shadow Deputy Leader, House of Commons

The results from our report reinforced these concerns, with
students from all socio-economic backgrounds expressing fears
over predicted grades and the key findings highlighted the serious
issue of bias. This bias extends beyond just the BAME identity of
students, but also includes other types of bias such as
Islamophobia, favouritism, bad behaviour and social class. We
invited the Government to engage with this important and timely
piece of work to help secure young people’s future. Disappointingly,
however, the Government did not respond.
This follow up report sought to hear student’s rightful frustration as
their predicated grades dictated their life chances. A shocking 77.2%
felt their results were an underestimate of their ability and 76.7%
felt their grades were lower than what teachers had predicted, with
64.6% missing out on their university offers. The impact of such
results has had a devastating effect on mental health and
motivation among respondents and, this loss of aspiration and
talent is deeply worrying. These figures should shame the
Government into action, and we must ensure that this epic failure
does not repeat itself next year.
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This pandemic has brutally exposed racial inequalities in our
society and it saddens me greatly that such disparities have now
been further intensified within education. As the MP for
Manchester Gorton, which has one of the highest child poverty
rates in the UK, I know full well the importance of opportunity for
young people. Young constituents expressed their alarm over the
unfair decision to predict grades and our reports show that the
existing BAME attainment gap has been exacerbated by this
pandemic and widened inequality. The effect of lower grades and
missed opportunities means that young people were denied of
their future. These concerns need to be urgently looked at and
addressed.
Therefore, I greatly welcome this report, which makes a significant
contribution to the debate as to how Covid-19 has only worsened
inequalities. It examines student experiences and provides a
nuanced analysis of predicted grades and presents a call for action.
I would like to thank Dr Suriyah Bi and the Equality Act Review team
for their hard work and dedication to this important cause. I would
urge you all to engage with this report, its findings and
recommendations, so that we can help build a more equal and fair
system for our young people.

Afzal Khan MP, Shadow Deputy Leader, House of Commons
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author's
note
The needle in the compass that directed the initial Predicting
Futures report published in June 2020, was my very own
experience of being under-predicted my grades, and told by my
sixth form careers advisor, that I would not gain entry into any
university. The year was 2010, and I for one refused to allow a white
man in a suit to predict, and determine, my entire life for me. I
ploughed ahead with my UCAS application including Oxford
University as one of the universities I applied to. I was offered an
interview and subsequently a place. However, that experience as a
young British Muslim woman of Kashmiri heritage from one of the
most disadvantaged constituencies in the UK, always stayed with
me. Fast forward ten years, and I am watching live on television the
government’s announcement on school closures, and exam
cancellations. Soon after, came the announcement that all GCSE
and A level grades would be predicted, and flashed before me was
my own experience, of course in pre-pandemic conditions.
Lightning bolt fast, my first thought was the severe under
predictions for students like me from areas like the one where I was
born and raised.

Dr Suriyah Bi, Report Author

In the weeks that followed, we saw a public outcry around the
decision to predict grades. However young people’s voices were
absent, our screens and radios dominated by ‘experts’ in the field.
As a social anthropologist by training, enthusiastic about feminist
ethnography that (re)-centres marginalised voices and bodies, I was
alarmed at the deafening absence of young people and their
opinions. As an activist-academic and anthropologist who sees
herself as ‘never really out of the field’, I saw the urgency to facilitate
the re-centring of the voices of those who were being affected. Not
only does this act as practicing engaged-anthropology, but it also is
an example of decolonising academia, research, and the university
space (which is now needed more than ever), by way of conducting
research for the community, by the community, and with the
community, positioning it at the epicentre of policy and decision
making.
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It is this approach and methodology that enriches the report at
hand, and the work we do at the Equality Act Review. It is also
through this approach that it has been possible to capture the
experiences of young people under time-sensitive conditions
during a global pandemic.
The report details harrowing findings which corroborate and
show a deepening of already entrenched and deeply divisive
inequalities, with education being the primary vehicle through
which these inequalities are now being delivered. After the
devastating impact of a decade long wave of Tory austerity, it
has been heart-breaking to develop this report focusing on the
futures robbed in the Summer of 2020, and which will be
robbed for years to come, if we do not intervene now. The
decision to predict grades by the Tory government and the
flawed algorithm employed to do so, has particularly
aggravated negative outcomes for young people from BAME,
low socio economic backgrounds, the North of England, from
religious minority groups, and who are women. There is no
doubt that this will translate into lower levels of diversity and
British talent in workplaces for years to come. I sincerely hope
the report paves the way forward for effective policy that bring
home the futures young people rightly deserve.

Dr Suriyah Bi, Report Author

Finally, this report and the efforts that have led to its realisation
are entirely unfunded and voluntary, and would not have been
possible without the support of Afzal Khan MP and the Equality
Act Review team: Anisa Mahmood, Gabriela Alvarez Sanchez,
Nidah Kaiser, and Amira Ismail. A heartfelt thanks is also
extended to all MPs and the diverse body of organisations that
promoted the study amongst their networks, including Wera
Hobhouse MP, Tracy Brabin MP, Toby Perkins MP, Stephen
Timms MP, NUS UK, TimesUP UK, and many more.
Author bio
Having been educated at a non-selective state school in inner
city Birmingham, Suriyah studied for her BA (Hons) at Magdalen
College Oxford University (2014), during which she was one of
six students to receive a scholarship to study at Stanford
University’s Sophomore College. She holds a Master’s from The
School of Oriental and African Studies (2015), and a PhD from
University College London (2019), the final year of which she
completed at Yale’s Department of Anthropology. Suriyah
currently teaches at the School of Oriental and African Studies
(SOAS) and the University of Edinburgh. She is also Founder
and CEO of Equality Act Review.
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EXECUTIVE
SUMMARY
Demographics
1. 57.9% of respondents were from households below the national average income of £28,500, which
demonstrates that respondents from poorer households were affected more than respondents from
affluent households.
2. Similar to our first study on pre-issuing of predicted grades, where 85.8% were BAME (Black and
Minority Ethnic), in this study, 79.1% of students were from BAME backgrounds. This demonstrates that
BAME students were disproportionately affected by the government’s grades predictions process.
3. 53.6% of respondents belonged to minority religions.
4. 57.3% (1197) of respondents were female, 40.1% (838) male, 0.8% (17) transgender, 0.5% (11) nonbinary, 0.2% (5) intersex, and 1.1% (22) preferred not to say. In other words, almost 60% of respondents
were female, which is of grave concern, especially since the gender pay gap in employment is significant.
This particular data set would suggest that the grade predictions process is likely to translate into the
exacerbation of women’s experiences of inequality in employment.
Experience of predicted grades
5. 77.2% (1614) of respondents stated that they received results that were an under-estimate of their
abilities. This finding is synonymous with the previous study, in which we reported 80% of all respondents
were concerned about their grades being under-predicted.
6. Of the 1614 (77.2%) respondents that received grades that were an underestimate of their abilities, 951
(58.9%) were from household incomes below the national average of £28,500.
7. 76.7% (1604) of respondents stated that their grades were lower than what teachers had predicted,
which is a powerful testament to the exacerbation of the second tier of inequality, which involves the role
of regulators in suppressing teacher predicted grades.
8. Of the 1604 (76.7%) respondents who received grades lower than what teachers predicted, 951
(59.28%) were from household incomes below the national average of £28,500.
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Impact of predicted grades
9. 64.6% (1350) of our cohort missed out on their university offers and 22.1% (462) stated they missed
out on sixth form/college offers. Put differently, predicted grades prevented 86.7% (1812) of the study
respondents from accessing further and higher education. This is a significant finding that demonstrates
the government’s grade predictions process has denied the majority of young people of equal outcomes
in education.
10. The results indicate that predicted grades had a negative impact on 56.5% (1183) of respondents’
mental health, caused 17.6% (368) to feel demotivated, 32.3% (675) to experience financial strain, 8.56
(179) to experience confusion as to future directions, 5% (108) to ‘give-up’ on their education, 42% (880)
to experience lower levels of confidence, 10.3% (217) to experience low self-worth and/or self-esteem;
5.8% (121) said they experienced an exacerbation of existing disabilities, and 15% (316) said they were
studying a course they did not wish to study.
11. We found that 50.7% (1070) respondents decided to re-take their exams, 26.5% (555) decided not to
re-take, and 22.8% (476) were undecided at the time of taking the survey as to whether or not they
wished to re-sit their exams to improve their grades. We find this to be an alarming finding, as it indicates
to a loss of aspiration and talent of 50% of those who wanted to study at college and university but will be
unlikely to do so, due to not improving their grades through re-sits. By extension then, we lose out on
aspiration and talent in various fields and industries. This is further alarming due to more BAME, lower
socioeconomic background, and women respondents, being impacted by predicted grades.
Challenging predicted grades
12. We found that 69.1% (1445) of respondents said that they had appealed, 11.1% (233) reported that
they were not sure whether they wanted to appeal, 7.4% (155) said that it was not an applicable option,
and 12.3% (258) stated that they did not appeal.
13. Of the 69.1% (1445) of respondents who said that they had appealed, we traced the outcomes of the
appeal. 33% (479) stated that they were not permitted by the school or sixth form to appeal, 18% (257)
said that they were awaiting a response (at the time of completing the survey), 20% (285) stated that they
received an outcome and were unsuccessful, 8% (118) stated that it was too late for them to appeal, 8%
(121) stated that the assessment centre was unsure about the appeals process, 11% (154) said that there
was a lack of information about the appeals process, 2% (29) said that their grades had been increased
but that this was not enough to make a difference to their further educational outcome (i.e. entry into
college or university course), and 0.1% (2) said that their grades were increased and that this did make a
positive impact on their ability to study their chosen course [both students were GCSE students in this
instance].
14. Challenging predicted grades through the appeals process therefore, was not accessible to the
majority of respondents in our data set. The findings suggests that the very structures of the education
system during Covid-19 were designed to prevent access to the appeals process and therefore equal
access to educational opportunities, as schools and sixth forms reportedly refused to allow appeals to be
submitted to exam boards, and in some cases, informed students that there was no appeal process (as
indicated by the qualitative extracts).
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Wider implications
15. The study findings illustrate this toxic intersection of racial and ethnic identity, socioeconomic
background, and gender on widening inequality.
16. Our study found that there is a systematic oppression of talent and aspiration amongst some of the
most disadvantaged groups in our society today, as indicated by half of students not intending to retake
exams. The predicted grades process has therefore suppressed aspiration and talent, in various fields
and industries that students would have otherwise progressed on to.
17. Due to the greater numbers of BAME and female respondents that took part in the study, the loss of
aspiration and talent will suppress ethnic, racial, religious, and gender diversity in workplaces for decades
to come.
18. We are concerned that the infamous but largely unchallenged gender pay gap that is widespread
across all industries, will be further exacerbated as a result of a greater proportion of women who have
been impacted by predicted grades.
19. Since 40% of our study respondents were Muslim, we are concerned about the contribution that the
grades prediction process will make to exacerbating Islamophobic sentiments in education and
employment for the foreseeable future.
20. The findings detailed in this report demonstrate an ever-expanding black hole of economic
disempowerment for Millennials. The denial of educational opportunity will no doubt have a fierce knockon effect for young people in accessing social, cultural, and economic capital required, for instance, to
become home owners. If an affluent family background is now an indicator of higher likelihood of home
ownership, then the ‘generation rent’ will burgeon, assets and capital freeze in the fossils of family
inheritance, and the rich will continue to become richer.
21. For equality and diversity then, this report paints a bleak picture. The approach employed by the
government in handling predicted grades amidst the coronavirus pandemic has widened the inequality
gap. For the foreseeable future – we predict at least 20 years – social mobility has been largely disabled
and we will, no doubt, see this reflected in the dependency on the welfare state, and an increased
outsourcing of high skilled workers to meet the demand from industries.

Recommendations
22. The impacts of the mishandling of grade predictions should in no way be taken lightly and urgent
interventions are required to curb the tide of poverty, unemployment, and inaccessibility to social and
cultural capital that will sweep the country for decades to come. The government must act to equalise
economic empowerment that has been jeopardised for hundreds of thousands, if not millions of
students, through the grade predictions debacle.
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23. One of the immediate actions we must take must focus on recapturing this recently dissolved
aspiration and talent, in the hope that it can be revived. We must restore trust in young people, reassure
them that they have not been forgotten despite the unfolding of the summer events that have proved
otherwise.
24. In view of this, we make the following recommendations:
Recommendation 1: To widen the grounds of appeal and allow for students to directly contact exam
boards without having to seek approval from assessment centres before appealing.
Recommendation 2: To provide all external students their UCAS predicted grades.
Recommendation 3: To enable mentoring, work placements, and skills workshops for young people who
have missed out on opportunities to attend college and universities this academic year.
Recommendation 4: To provide free counselling sessions to young people affected by the grade
predictions process.
Recommendation 5: To create an advisory pack for all GCSE and A level students to be sent out
immediately. This should entail useful resources and details of organisations that can assist them in
navigating this delicate juncture in their lives.
Recommendation 6: To advise universities to prioritise, in the future, those students who have missed
out on places this academic year.
Recommendation 7: To streamline the exam and grading process for summer 2021 to avoid a
repetition of the same outcomes.
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1. IntroductIon
The coronavirus pandemic has affected all aspects of society and changed life as we know it. One of the
hardest hit areas has been the education sector leading to student experiences at all levels of the
education system, to be subjected to dramatic transformation. At the outset of the announcement of
lockdown measures in March 2020, schools faced closure and exams were cancelled. In the absence of
summer exams, the government decided to issue all GCSE and A-level students with predicted grades,
which would be based on students’ past performance for classwork and mock exams. A public outcry
followed the government’s decision, which was primarily centred around the likelihood of grades being
under-predicted for students from BAME (Black and Minority Ethnic) communities. Much of this debate
was dominated by activists in the education sector, which led to the actual experience of students to be
largely muted in the debate. As a result, The Equality Act Review in partnership with Afzal Khan MP for
Manchester Gorton, and Shadow Deputy Leader of the House of Commons, set out to conduct, what
would be, the first study of its kind exploring the experiences of students and their families, and thereby
(re)centring the voices of the very individuals and communities, affected by the policy. The study survey
was open to responses between April and May 2020, after which we analysed data, and published our first
Predicting Futures report in June 2020.
Predicting Futures
The study received 803 responses of which 85% were from BAME communities. Of all respondents, 80%
were concerned about their grades being under-predicted. The findings demonstrated that the process of
predicting grades was, in fact, riddled with several issues which induced high levels of concern amongst
students and/or their families. While BAME identity was a significant cause for concern that could lead to
under-predicted grades, additional factors such as teachers’ unconscious bias, students’ past bad
behaviour, Islamophobia, favouritism, , mitigating circumstances, and learning style, also were causes of
concern. These however, had not featured in the public debate, nor government discourse around grade
predictions, at the time. Over 50% of students expressed concern about their learning style, namely that
they work harder under pressure and had made significant progress since taking their mock exams, which
would not be accounted for, by a predicted grade. The grade predictions system employed by the
government did not account for learning style, mitigating circumstances, or BAME bias. In fact, as per the
Ofqual consultation in April 2020, it seemed to be clear that the algorithm employed to predict grades,
would take into consideration schools’ past performances, which we firmly advised against - both in our
report and the Ofqual consultation. The reason behind our opposition to employing schools’ past
performance in the algorithm was due to affluent schools in richer areas performing better as a result of
an availability of greater resources, which has not been the case for less affluent schools in poorer, and
more disadvantaged areas. As a result then, poorer and/or disadvantaged students, particularly in nonselective state schools would fare worse in the predictions process. Later, it was confirmed that schools’
past performance was indeed implemented in the algorithm.
EQUALITY ACT REVIEW
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Postcode Lottery Education System
We desperately wanted to avoid a postcode lottery style grade predictions process, and therefore,
recommended within our report that indices be applied to inflate grades on the basis of BAME identity,
mitigating circumstances, and learning styles. Unfortunately, Ofqual, the Department for Education, and
the Government’s Education Select Committee failed to engage with the findings and recommendations
of our report. Despite our several attempts at warning the relevant bodies (the first of which we issued in
April 2020) that the grades prediction process would engineer a discriminatory process for young people
within the very societal mechanism that is supposed to allow for manoeuvring within social class and
mobility regimes – education – the government ploughed on with their algorithm based prediction
process. In the summer of 2020 when exam results were released, what we feared most unfolded
before us on a national stage. Right before our eyes, in the middle of a pandemic, on live tv and radio, we
witnessed hundreds of young people sharing their stories of how their futures had been robbed from
them. The very vehicle of social mobility (education) became a tool that was oppressing - and would
continue to oppress - social mobility and social life outcomes for a generation of young people. In a
domino-effect fashion, we feared this would have a direct negative impact on increasing the number of
people dependent on the welfare state in the future and a greater dependency on migrant skilled
workers.
Two-tiered inequality process
Upon the release of predicted grades in Summer 2020, it quickly became apparent that a two-tiered
inequality system had exacerbated negative experiences of the predictions process. Exam grades were
suppressed by external regulators, which caused an outcry, protests and petitions, which finally led to
the government making a “U-turn” and reverting to the original, teacher predicted grades. This U-turn
was in fact incredibly misleading, as the original teacher predicted grades were extremely problematic
and the government had made no attempts to address these as recommended in our first report. Thus,
while the U-turn calmed protests, the actual problem remains unsolved and the inequality gap in
educational outcomes between the rich and poor, remains wider than ever before (see Bi: 2020h).
Furthermore, many students taking alternative courses such as BTEC, IB, and external GCSE and A-level
candidates were made almost entirely invisible in this process. For instance, approximately 20,000
external A-level candidates were deprived of predicted grades, as teachers were unable to assess their
abilities. Subsequently external candidates, and many who received lower grades than their potential
and/or their predicted grades by teachers, missed out on university places. As part of our response to
Ofqual in April 2020 and our report in June 2020, we also recommended that universities should be
briefed about the possible complications resulting from the predictions process. Specifically, we
recommended that they amend their admissions processes appropriately, perhaps even relaxing their
admissions criteria based on the unprecedented situation. The meltdown of university systems postrelease of exam results in August 2020, showed that no such briefings and amendments had been made
to better equip university process and ensure that students would not lose out.
Extent of the Inequality
As the news channels and newspapers hurried to interview students who lost out on their university
places due to being downgraded, we lacked an adequate understanding as to the severity of the
situation, which we continue to do so. For instance, how many young people lost out on their university
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places? Were students from poorer areas negatively impacted at a greater rate than those from affluent
areas? Did BAME students lose out offers to study at university and/or sixth forms in greater numbers
compared to non-BAME students? To gain a clearer picture of the true extent of the inequality as a result
of the predicted grades processes, we set out to conduct a follow-up study exploring the impact of
predicted grades, post publication. As with the previous study, this follow up study is also the first of its
kind embarking on this task. The study was live between mid-August and late September 2020 and was
shared widely via social media, educational and policy networks, and organisations across the country. In
total, the study received two thousand and ninety-one (2091) responses, the analysis and findings for
which are outlined in chapter three of this report.
Here on, this report will explain the methodology behind the study, after which the findings will be
presented in four sections: demographics, experience of predicted grades, impact of predicted grades,
and challenging predicted grades. A literature review is not included in this report, as we have conducted
and provided an extensive literature review in our first report. It is upon this previous stated literature
which this second report is positioned, of which the overarching tenets remain unchanged. After the
findings are presented, the report will then turn to discussion where we bring together findings
presented in the previous chapter and analyse as a collective. We also intend to outline remedies to
mitigate the inequality. Finally, the concluding chapter will provide an overview of the report and set out
future directions for research in this field, which is crucial to ensure that we enable a culture of evidencebased policy-making in this delicate period in our social and economic history.
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2. Methodology l
The study set out explore the following aims:
1. To understand the nature of the negative impacts of predicted grades if any;
2. To determine the severity and scale of the negative impacts of predicted grades for student educational
outcomes;
3. To understand whether there has been a disproportionate impact on certain demographic groups, and
if so why;
4. and finally, to understand whether the appeals process was accessible to and effective for students.
The research consisted of a mixed-methods approach employing an electronic survey to capture both
quantitative and qualitative data. The data collection phase spanned between 13th August 2020 and 25th
September 2020, during which time 2091 survey responses were collated.
Survey
The survey was designed using Google Forms and comprised of eighteen questions, which included:
identity in relation to grades predictions (i.e. student, parent, teacher); the educational level for which
students received results; the experience of predicted grades (whether grades were an accurate
reflection of their abilities, an over-estimate, an under-estimate, or that they did not receive predicted
grades due to being a private candidate), whether the results were the same as the predicted grades
made by teachers, how the predicted grades impacted the student’s future, which followed on to a
comment box in which more detailed accounts could be shared, whether the student would be re-sitting
their exams in the Autumn, whether they appealed the grades if they were unhappy, a comment box to
tell us about the experience of the appeals process, and then demographic related questions such as
gender, household income, whether the student was a recipient of free school meals, the student’s ethnic
background, their religious background, the region of the UK in which they lived, school’s name (optional),
and email address if they wished to be contacted for an interview (optional). Questions that entailed a yes
or no answer were also accompanied by an ‘I’m not sure’ option, as sometimes, respondents experience
uncertainty as to their experience and struggle to define it within fixed boundaries. Furthermore, we also
included a ‘Prefer not to say’ option for personal questions that enquired about respondents’ ethnicity,
religion and socio-economic background. A total of 2091 responses were submitted to the study between
13th August and 25th September 2020. The survey was shared on social media sites such as Facebook,
Twitter, LinkedIn, and Instagram, by the Equality Act Review Campaign team, MPs, and community,
educational, and activist organisations. Emails were also sent to all 650 MPs requesting them to forward
the study to constituents and to share via their social media sites so constituents across the country could
be made aware of the study. Outreach communication with several community and educational
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organisations also assisted in increasing participation to the study.
Due to the urgency of the study and its significance in informing policy on the subject, the survey could
only be live for five weeks. If the survey was live for a longer period of time, we would have gained a
greater and richer set of data. Notwithstanding this, in the time that the survey was live, we gained an
impressive data set from a cross-section of society including all regions, ethnicities, faiths, and socioeconomic backgrounds.
Analysis
As with all research projects that the Equality Act Review conducts, we are careful to implement both
qualitative and quantitative data aspects in our research. This allows for easy-to-interpret graphs to be
generated in Microsoft Excel which indicate general trends and patterns, but also qualitative extracts of
lived experiences from respondents, which numbers fail to capture. The strength of this mixed methods
approach lies with ‘looking beyond the numbers’, which is an important instrument in evidenced-based
policy making. The qualitative data was derived from the comment box questions. Each comment to
these questions was read and was employed in the extrapolation of information, such as the ways in
which predicted grades affected respondents (eg. their mental health and future prospects), barriers in
accessing the appeals process, whether the appeals process brought about positive results and if so to
what degree, etc. As we expand in further detail, in section four of this report, these data provide
significant levels of nuance in the nature of the impact of this particular government policy, which can in
turn inform governmental and educational decision-making bodies about the tailored interventions that
are required for next year’s exam results process in order to avoid similar issues. It should be noted that
in conducting this study and including the aforementioned questions, we placed the voices and
experiences of students and parents on centre stage.
Ethical considerations
The Principal Researcher has had extensive ethics training at various points throughout her academic
career, at institutions including Oxford University, SOAS, University of London, University College
London, and Yale University. Care was taken to ensure that the highest ethical standards were employed
when conducting the research. At the outset, the design of the study incorporated ethical
considerations, in that the survey responses were anonymous as the survey participation did not
require names to be provided, the provision of email addresses at the end of the survey were not a
requisite for the submission of the survey, personal demographic details had a ‘Prefer not to say’ option,
and ‘further participation’ in semi-structured interviews after the completion of the survey was optional
(albeit no semi-structured interviews were conducted). Furthermore, the data was handled according
the General Data Protection Regulation, which replaced the Data Protection Act 1998 in May 2018.
Access to the data remained with the Principal Researcher and all data was stored on a password
protected file as well as a password protected computer.
Presentation of Results
The methodological frameworks underpinning this research study are consistent with our previous
research projects, and based on the Principal Researcher’s sociological, anthropological, and human
geography specialist training, of which feminist ethnography (see Lughod: 1990) and intersectionality are
core tenets. The Principal Researcher seeks to present marginal and/or marginalised voices at the
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centre of all her research activities and employs ethnographic research methods to do so. A conscious
effort has therefore been made to include participants’ voices by way of qualitative survey questions with
comment boxes allowing respondents to provide as little or as much detail as they wish to share. This
allows for us to see beyond the statistic(s), analysing the research findings in a holistic manner, and
understanding the broader trends and patterns the data set points to. We also take care to ensure that
our research and reports are accessible to the general public as a result of which we translate our
findings into easy-to-interpret graphs. In addition, we make an effort to further simplify and translate our
research into a more succinct fashion by way of writing opinion pieces and discussing the research via
television and radio interviews. Our previous report Predicting Futures first edition was converted into
several news articles and news media interviews, and we aim to do so with the current report. The
Principal Researcher’s model and theory of the ‘Cycle of Decolonisation’ here is vital, as she views
decolonisation as a cycle between policy, community and academia. Much of the Equality Act Review’s
work is premised on this model and therefore, the current report and research, also follows this course.
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3. Findings
The survey at the heart of this report was live between 13th August 2020 and 25th September 2020,
during which time we received a total of 2091 responses. The research findings will be presented under
four key strands: demographic data, experience of predicted grades, impact of predicted grades, and
challenging predicted grades. The aim of the demographic data is to provide a nuanced account of the
background of those who participated in the study, allowing for a more holistic approach (and
understanding) about the interrelation of intersectional markers of identity, and their implications for the
grades prediction process more broadly. In second, third, and fourth sections, we will also present the
qualitative extracts of respondents submitted as part of the study. This approach to organising the
research findings is a deliberate choice made by the Principal Researcher, because though statistical data
is powerful in indicating group behaviours, it falls short in offering insight into individual experiences of
participants beyond the statistics. This approach is rooted in anthropological methods (specifically
ethnographic methods), which the Principal Researcher actively practises in order to (re)centre lived
experiences and the voices of students and/or parents, who took part in the study.
3.1 Demographics
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Chart 1 above demonstrates that of the 2091 responses, 78.7% (1646) of participants were students and
21.3% (445) were parents. Compared to our previous report which considered concerns of predicting
exam results (56.2% and 42.5% respectively), a greater number of students have participated in this
survey. We believe that this is indicative of a greater negative experience of students, which has
influenced participation. In cases where parents completed the survey, they were asked questions directly
pertaining to the experience of predicted grades and any impact(s) on their child’s educational, social, and
personal outcomes.
Chart 2 below shows students’ course of study for which they received predicted grades. A-levels made
up the majority education level with 59.1% (1236) respondents followed by GCSEs at 27.4% (573)
respondents. 10.7% of IB (223) and 2.8% (59) BTEC students participated in the survey. The previous
study found that there was greater level of concern amongst GCSE students (65%) compared to A level
students (34.8%). We believe that this indicates that the impact on A level students is greater, as university
admissions processes were ill-equipped to deal with the publication of predicted grades, and the fiasco
that unfolded thereafter.

Chart 3 below demonstrates the geographical location of respondents, which was spread across the UK
with high proportions of respondents from urban areas. 30.8% (636) of respondents were from the
Midlands, which included cities such as Birmingham, Nottingham, Leicester, Stafford and Worcester.
24.6% (514) of respondents were from London or Greater London area. 6.5% (136) were from the North
East, which included cities such as Leeds, Bradford, Scarborough, York, Durham, and Sheffield, while 14%
of respondents were form the North West, which included cities such as Manchester, Cumbria,
Lancaster, Liverpool and Carlisle. 6.8% (142) of respondents were from the South East, which included
cities such as Oxford, Surrey, Portsmouth, Southampton and Kent, while 3.4% (71) of respondents were
from the South West, which included cities such as Cornwall, Somerset, Dorset, and Devon. 7.2% (151) of
respondents stated they lived in East of England, which includes cities and towns such as Peterborough,
Luton, Cambridge, and Ipswich. 3.1% (64) of our respondents were from Scotland, 2.5% from Wales (52),
and 1.6% (33) from Northern Ireland.
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We also asked respondents to provide details of their socio-economic background. Chart 4 below
demonstrates the distribution of respondents per income bracket. 3.3% (69) of respondents were from
households that received less than £3000 per annum, 19.8% (414) were from households that received
£3-10,000 per annum, 19.7% (412) were from households that received £10-20,000 per annum, 15.1%
(316) were from households that received £20-30,000 per annum, 10.3% (216) were from households
that received between £30-40,000 per annum, 6% (125) were from households that received between
£40-50,000, 3.9% (82) were from households that received £50-60,000 per annum, 1.7% (36) were from
households that received between £60-80,000, 1.3% (28) were from households that received between
£80-100,000, and 1.9% (39) were from households that received more than £100,000 per annum. In
addition, 9.1% did not know their household income and 7.8% preferred not to disclose.
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Strikingly, 57.9% of respondents were from households below the national average income of £28,500,
which demonstrates that respondents from poorer households were affected more than respondents
from affluent households.
The survey also included a question about the respondent’s ethnic identity. Chart 5 below shows the
distribution of ethnic identity amongst the respondents. 26.6% (556) selected their identity as White
British, 17.4% (364) selected Asian or Asian British Pakistani, 4.1% (86) selected Asian or British Kashmiri,
3.6 (75) selected Asian or Asian Bangladeshi British, 8.6% (179) selected Asian or Asian Indian British, 11%
(230) selected Black or Black British, 2.1% (43) selected Black or Black British any other, 3.7% (77) selected
Black or Black British Caribbean, 2% (41) selected North African or British North African, 3.2% (67)
selected Arab or British Arab, 5.9% (124) selected White any other background, 2.2% (45) selected Middle
Eastern or British Middle Eastern, 0.8% (16) selected Asian or Asian British any other, 1.4% (29) selected
Mixed White and Asian, 1.3% (28) selected Chinese, 2.1% (43) selected White Irish, 1.3% (28) selected
Mixed White and Black African, 1.1% (24) selected Mixed or any other mixed background, 1.7% (36)
selected Other. Similar to our first study, on pre-issuing of predicted grades, where 85.8% were BAME
(Black and Minority Ethnic), in this study, 79.1% of students were from BAME backgrounds.

The study was also able to ascertain the distribution of religious identity amongst respondents. As chart 6
below shows, participants hailed from a number of different religions. 29.4% (615) stated their religious
identity to be Christian, 40.5% (846) stated their religious identity to be Muslim, 4.6% (97) stated their
religious identity to be Hindu, 2.8% (58) stated their religious identity to be Sikh, 1.5% (32) stated their
religious identity to be Jewish, 0.5% (11) stated their religious identity to be Buddhist, 2.4% (50) stated
their religious identity to be ‘Other’, 13% (271) stated they were Atheist, and 5.3% (111) stated that they
preferred not to disclose their religious identity. 53.6% of respondents therefore, belonged to minority
religions.
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Chart 7 below shows the gender distribution amongst study participants. 57.3% (1197) of respondents
were female, 40.1% (838) male, 0.8% (17) transgender, 0.5% (11) non-binary, 0.2% (5) intersex, and 1.1%
(22) preferred not to say. Almost 60% of respondents were female, which is of grave concern especially
since gender pay gap in employment is significant. This particular data set would suggest that the grade
predictions process is likely to transpire into the exacerbation of women’s negative experiences at work
and career development for the next generation.

The findings presented thus far will form the foundation of the interpretation of the experiences, impact,
and challenging of grade predictions, which the report will now turn to focus on. It is important to keep
in mind the demographics such as the significant proportion of BAME respondents, greater number of
respondents from households with incomes less than the national average, significant number of
respondents from religious minorities, and greater proportion of female respondents, as these will help
us to understand the experiences and impact of predicted grades in more detail.
EQUALITY ACT REVIEW

NOVEMBER 2020

30

Image credit: Canva

PREDICTING FUTURES

3.2 Experience of predicted grades
Chart 8 below shows students’ experiences of predicted grades. There were five possible answers to this
question:
1. ‘I received results that are an accurate reflection of my abilities’,
2. ‘I received results that are an over-estimate of my abilities’,
3. ‘I received results that are an underestimate of my abilities’,
4. ‘I did not receive predicted grades because I was a private candidate’, and
5. ‘I'm not sure’.
77.2% (1613) of respondents stated that they received results that were an under-estimate of their
abilities, 13.3% (277) said they did not receive results because they were private candidates, 0.2% (5) said
that they were unsure, 9.2% (191) said that they received results that were an accurate reflection of their
abilities, and 0.2% (4) said they received results that were an over-estimate of their abilities. This finding is
synonymous with the previous study, in which we reported 80% of all respondents were concerned about
their grades being under-predicted.

Analysing this further, based on the demographic markers, we find that participants received results that
were an under-estimate of their abilities across all household incomes. However, this was particularly
concentrated in greater proportions amongst lower household incomes. Chart 9 below demonstrates this
in more detail.
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69 respondents selected <£3000 as their household income bracket and 54 (78.2%) of these said that
they received results that are an under-estimate of their abilities. 414 respondents said their household
incomes were £3-10,000 and of these, 326 (78.7%) stated that they received results that were an underestimate of their abilities. 412 respondents stated that their household incomes were £10-20,000 and of
these, 318 (77%) stated their results were an under-estimate of their abilities. 316 respondents stated
that their household income bracket were £20-30,000 and of these, 253 (80%) said that they had
received results that were an under-estimate of their abilities. 216 respondents selected their household
income as £30-40,000 and of these, 158 (73%) said that their results were an under-estimate of their
abilities. 125 respondents said that their household income was £40-50,000 and of these, 103 (82.4%)
expressed that their results were an under-estimate of their abilities. 82 respondents stated that their
household incomes were £50-60,000 and of these 52 (63%) expressed that their results were an underestimate of their abilities. 36 respondents stated that their household income was between £60-80,000
and of these, 27 (75%) stated that their results were an under-estimate of their abilities. 28 respondents
stated that their household incomes were £80-100,000 and of these, 20 (71%) stated that their results
were an under estimate of their abilities. Of the 39 respondents that were from household that received
more than £100,000 per annum, 23 (59%) stated that their results were an under-estimate of their
abilities. Finally, of the 191 and 163 respondents that said they did not know and did not want to disclose
their household incomes, the 149 (78%) and 131 (80%) of these respectively said that their results were
an under-estimate of their abilities. Therefore, of the 1614 (77.2%) respondents that received grades that
were an under-estimate of their abilities, 951 (58.9%) were from household incomes below the national
average of £28,500.
We also explored whether the predicted grades were the same as those that were predicted by
teachers. Chart 10 below demonstrates the relativity of the experience of predicted grades to teacher
predicted grades. In correlation with the chart 7, 76.7% (1604) of respondents stated that their grades
were lower than what teachers had predicted, 13.9% (291) stated that they did not receive predicted
grades due to being private candidates, 6.3% said that their grades were the same as what teachers
predicted, 1.8% (37) said their grades were higher than what teachers predicted, and 1.3% (28) said they
were not sure how their predicted graded fared against their teacher predicted grades. This chart makes
a powerful statement as to the exacerbation of the second tier of inequality involving the role of
regulators in suppressing teacher predicted grades further.
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Breaking this down further, we considered the experience of predicted grades relative to teacher
predicted grades against socioeconomic background. Chart 11 below shows the distribution of this. 69
respondents selected <£3000 as their household income bracket, 54 (78%) said that their grades were
lower than what teachers predicted. 414 respondents said that their household incomes were £3-10,000
and of these, 328 (79%) said that their grades were lower than what teachers predicted. 412
respondents stated that their household incomes were £10-20,000 and of these, 317 (77%) said that
their grades were lower than what teachers predicted. 316 respondents stated that their household
income bracket was £20-30,000 and of these, 252 (79.7%) said that their grades were lower than what
teachers predicted. 216 respondents selected their household income as £30-40,000 and of these, 158
(73%) said that their grades were lower than what teachers predicted. 125 respondents said that their
household incomes were £40-50,000 and of these, 105 (84%) said that their grades were lower than
what teachers predicted. 82 respondents stated that their household incomes were £50-60,000 and of
these 52 (63%) said that their grades were lower than what teachers predicted. 36 respondents stated
that their household income was between £60-80,000 and of these, 28 (77%) said that their grades were
lower than what teachers predicted. 28 respondents stated that their household incomes were £80100,000 and of these, 20 (71%) stated that their results were lower than what teachers predicted. Of the
39 respondents that were from household that received more than £100,000 per annum, 26 (66%) said
their grades were lower than what teachers predicted. Finally, of the 191 and 163 respondents that said
they did not know and did not want to disclose their household incomes, 142 (74%) and 121 (74%) of
these respectively said their grades were lower than what teachers predicted. Therefore, of the 1604
(76.7%) respondents who received grades lower than what teachers predicted, 951 (59.28%) were from
household incomes below the national average of £28,500.
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Furthermore, graphs 8 and 10 demonstrate that there were relatively equal numbers of those who
stated that they received grades under-estimating their abilities, and those whose grades were lower
than what teachers had predicted. This shows that the two elements reinforced one another.
3.3 Impact of predicted grades
Thus far, the report has presented data relating to demographics and the experience of predicted
grades. In this section of the report we now turn to considering the impact of predicted grades. This
approach will provide insights into the way in which the predicted grades process sanctioned by the
government will translate into life outcomes for young people.
Chart 11 below measures the impact of predicted grades for students. While we will explore this from a
qualitative angle at a later stage, in this section of the report we show the broad nature of the impact.
64.6% (1350) of our cohort missed out on their university offers, 22.1% (462) stated that they missed out
on sixth form/college offers, 0.7% (15) said that they missed out on an apprenticeship/employment offer,
5.9% (123) said that they were accepted onto their university course, 3.1% (65) said that they were
accepted onto their sixth form/college course, and 3.6% (76) selected ‘other’. Put differently, predicted
grades prevented 86.7% (1812) of the study respondents from accessing further and higher education.
This is a significant finding that demonstrates the government’s decision to predict grades has corroded
the very purpose of the education system: to allow for social mobility.

To further nuance this finding and the above graph, we have selected a handful of qualitative comments
from respondents to demonstrate the severity of impact beyond the statistics.
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“I was pushing myself as hard as I possibly could to get A*A*A to study mathematics at Durham. My teachers
assessed me as A*A*A*A but I was downgraded to AAAA so have been rejected by Durham. I have no grounds
to appeal and Durham won’t reconsider my application unless I have an appeal. I have been shown no
flexibility by the government or universities.”
“I was expected A*A*A* and got AAB which means i missed out on my offer to study Optometry.”
“My UCAS predicted grades went in as ABB, my centre assessment grades were marked as BBB, I feel these are
the most fair and it would have been just and an accurate reflection if I was awarded BBB. However I have
unjustly fallen into the 0.2% of students awarded results two grades lower. Resulting in a poor DDB and a
rejection to study law at my first-choice university.”
“I dropped down by 3 grades in chemistry from an A to a D and 2 in biology from a B to a D. I missed out on a
medicne offer and the grades were well below my ability.”
“I was given a U : C : D and predicted BBB whilst also gettin A in mock assessments during the two years! I was
getting good grades whilst disadvantaged as a student so I would have shined during my exams, but instead
they failed me in two subjects.”
“My UCAS points were dropped from 128 (The grades given by my teachers being AAC) to 104 (grades of BBD),
which for my course has meant that instead of being able to go to a top 10 ranked uni, I am struggling to get
onto any course even in clearing. If my appeals fail I will not be able to go to university.”
“They have left my daughter with no university option as she was predicted an A* in Physics and was given a C!”
“I haven’t got the minimum grade to apply for my choice off apprenticeship.”
“My predicted grades were BBC, teacher grades CBC HOWEVER My given grades were EDD and I may still have
a uni place but I’m devastated at how low they are I can’t believe I spent 2 years working so hard for terrible
grades.”
“Been awarded a U, E & E from predicted C, C, C. University offer has been withdrawn and so currently in
discussions to see what can be done. Left devastated. Having to sort it with little support from school.”
“On results day, I opened up UCAS Track to sadly find out that I had been unsuccessful in my medicine offer at
King’s College London due to ‘not meeting the correct grades’. However, I did not even receive any grades this
year due to my status as a private resit candidate. I come from a working-class background that falls under the
widening participation (WP) criteria and I have had to fight tooth and nail to get to the position I am…I
managed to secure a great UCAT score of 680 average as well as 4 interviews and 3 offers. I believe this shows I
am well capable of having what it takes to be a medical student, however, I am now facing the prospect of
taking yet another year out to resit/retake that one subject and reapply…due to Ofqual’s rules surrounding
private candidates, schools and exam centres were quite easily allowed to refuse us any grades on the basis of
not being confident enough in our progress this year. This was despite knowing my own school for the past 7+
years. Ofqual failed to adequately address the issues of private candidates and left thousands disenfranchised!
Now, being told that I have to do this entire process yet again for a third time (taking another entire year out - a
second gap year) is extremely troubling and anxiety-inducing and financially burdening.”
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“Cannot get into any uni all places are full.”
“I’ve had to do a course that I don’t wanna do.”
“I was working so hard towards my GCSES I had been revising and making notes reading books etc I believe
that i could’ve gotten higher grades. In school all the teachers were aware of my high ability but due to
distractions I never worked to my best. I also believe due to my behaviour and bad habits the system gave me
lower grades as i wasn’t seen as the “best student.” I now believe I have no future and everything has gone down
the drain.”
“I was accepted to my sixth form but missed out on the opportunity to do the A-levels of my choice, reducing
the likelihood of enrollment to a specific uni course at top universities. I was dissapointed with the grade. I feel
that the grade was based on personal prejudice. I lost trust in my school and teachers. My pride was hurt by
the grade awarded.”
“The IB refuse to use predicted grades, which disadvantages IB students in the UK. I’ve been waiting for weeks
for a response to my appeal as my first choice uni will hold my medicine offer for another week but I highly
doubt the IB will get back to me in this time. It’s immensely frustrating that they won’t listen to us and actually
hear our concerns. The way they have marked our coursework is unfair as some students excel in exams, as I
do, so this grading system directly downgrades my true abilities. I have consistently proven that I can get grades
above those that the IB awarded me and yet nothing has been done to rectify my grades still.”
“My daughter was devastated as she was provisionally accepted to do a levels at college on her predicated
grades but received lower GCSE results. She’s had to do a Btec course now which restricts her university
choices!”
“If the IB had used predicted grades, I would be going to university to study medicine in a few days. Instead,
they gave me lower grades and I’ve been forced to take a gap year to take my exams. I have had to change my
life plans because the IB refuses to be reasonable.”
“I have twin daughters whose CAGs were significantly moderated by two different state schools which has
costed them both their university offers. One of my daughter’s is looking to do Engineering and was predicted
A*,A*,A and moderated by the school to A, C, C by the same teachers under pressure to meet the similar results
to last years results. She was offered seats at Imperial College and Warwick Uni and has lost both offers due to
this mess. My other daughter who wants to do a degree in Psychology was predicted A*,A,A and moderated to
B, B, C and she also lost her offer at Bath University. These children have been left as collateral damage by a
government and OFQUAL who don’t want kids from state schools and minority backgrounds to achieve higher
goals in life.”
“I wanted to join friends at the best performing mixed sixth form in my locality at a selective grammar school;
but I was downgraded by my grammar school in both my English GCSEs from 7+ teacher grades to 6s in my
CAGs(school followed ASCL pre-moderation approach)-nearby academies didn't pre-moderate, so my
attainment 8 score of 71 wasn't good enough to get into my preferred sixth form (50 places to outside
candidates, 52nd on list). The school told me in a 'normal' year I would have got in. My former school have
been un-supportive of my situation. I feel disillusioned and my self esteem has taken a real blow. I have now
gone to a large sixth form college where I hear about 'miracle' grades that other students have gained and I feel
very angry and let down by the system.”
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Extending this further, we considered the impact beyond the immediate educational outcomes, on social,
health and life outcomes more broadly. In chart 12 below, we outline the results, which show that
predicted grades had a negative impact for 56.5% (1183) of respondents’ mental health, caused 17.6%
(368) to feel demotivated, 32.3% (675) to experience financial strain, 8.56 (179) to experience confusion
as to future directions, 5% (108) to ‘give-up’ on their education, 42% (880) to experience lower levels of
confidence, 10.3% (217) to experience low self-worth and/or self-esteem, 5.8% (121) said that they
experienced an exacerbation of existing disabilities, and 15% (316) said that they were studying a course
they did not wish to study.

To illustrate further the severity of the impacts and to extend beyond the numbers, selected qualitative
respondents have been incorporated below.
“I feel so lost. I have been rejected from everywhere. I hope Gavin Williamson is happy with this.”
“Missed out on bursaries, which would help since I come from single parent family, because I got
grades I did not deserve.”
“Did not get my firm uni place which is very upsetting.”
“It affected me mentally. I know i deserved better than what I received. I also didn’t get into my firm
uni which was my dream uni.”
“I feel like my future has been snatched from my grasp. I feel powerless in the situation. I was
predicted an A* in Spanish, which I speak fluently but my grade was changed to a B. It costs £200 to
sit the exam which I would’ve sat for free if it weren’t for the virus. How is that at all fair? I am a real
person with hopes, ambitions and feelings, not just a number.”
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“I missed out on a scholarship that would have helped someone like me coming from a poor background.”
“I can no longer be a doctor! I can no longer pursue my dreams!”
“My parents didn’t understand that it was not my fault the grades were so drastically reduced so they got me a
one-way flight back home [Pakistan] and I don’t know when I will be returning or if I ever get to. My life is ruined
because of the government’s decisions. I am currently filling this survey in from back home as one of my mates
sent it to me via snapchat.”
“I took a gap year already after having achieved ABC in Biology, Maths and Chemistry respectively. I was 4
marks away from a B in Chemistry and missed my Widening participation access to Leeds university for
medicine during the 2019 year. This year my college determined I was a private candidate and so could not
have a higher predicted grade than ABB despite providing full evidence of all my mock exam results etc. And
despite the fact that my UCAS predicted grades from the college itself was AAA. And so, the only change this year
was gaining a B in Chemistry which has left me with no option to get into medicine again this year. I feel
disheartened especially the fact that I have witnessed first-hand how someone from a grammar) private school
who went through the same thing as me has gained entry to medicine because their college gave them 3 A's. I
also feel that my gap year has been a waste.”
“Left me annoyed, angry, confused and any other variation of those words. I just don’t understand how this can
happen.”
“Affected my mental health”
“I’ve had to do a course that I don’t wanna do.”
“Devastated predicted AAA got BDE feel low and ready to give up feel like a failure even though I am not.”
“I feel worthless due to the fact that I know the grades I was given is not a total reflection of my ability. I know
that if I did do the exams, I would’ve gotten better grades. Additionally, I was unable to do the course of my
choosing at my firm university, so I had to settle for my insurance choice. On top of that, sitting the exams in
autumn would not be ideal due to the fact that when the pandemic happened, I hadn’t finished 2 out of 3 of
my A level courses and didn’t have a stable teacher for one of my courses.”
“Given I have been down-graded by 2 grades for 2 subjects I am unable to find a place at university, COVID
means gap year travel is out, apprenticeships are out, get a job - how as there isnt any?”
“My predicted grades were accurate and good for the uni I was planning to attend but the calculate final grades
given by the government were completely inaccurate, so not only did it muddle up my future plans it left me
feeling very discouraged.”
“My grades have been lowered significantly from what I am capable of. As a result of this, I drastically missed
my already lowered Durham offer and only hold a place due to my insurance being unconditional but it has
damaged my future. I have autism and now have no choice but to study in London where I feel I will struggle
with the highly busy city life.”
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“Costing an extra year of time - to reapply to study Medicine. Financial cost for the extra year to student and
parent Psychological stress, anxiety in having to prepare for: appeal, resit UCAT test (in case appeal is
unsuccessful), resit 2 A-levels in a very short time frame (7 weeks) having not studied for 5 months and without
teacher support this time.”
“I feel my daughter will be disadvantaged as I cannot afford private tutors at present to help her prepare for
resits compared with wealthier parents.”
“I was supposed to get AAA and I got BCU. It has left me crying and anxious about my future as I missed out on
my university place.”
“Completely ruined my life I have no idea what to do I lost my dream offer.”
“I missed both my firm and insurance offers. I was emotionally and mentally affected and still had to phone
numerous universities through clearing.”
“I feel depressed, upset and like I’ve been failed. Everyone has worked so hard and I know I’m not alone but that
makes it worse!’
“I’m a resit student who wanted to retake 2 subjects from my 2019 A-Levels. I applied with an exam centre that I
found last October and have been studying and revising so much that I’ve actually now funnily gotten headaches
from staying up so late studying…With the news of exam cancellation, I was scared but thought that it would be
okay as there must be a plan for students like me right? I learnt the hard way... it took months for us to even get
a mention let alone a detailed statement on what would’ve happened to us. And when that happened normal
working class students like me were told to pay up thousands just to transfer to other centres to get CAGs a week
or two before the deadline. I begged and begged my old college, pretty much every other college near me and
even my GCSE school to take me on and predict me CAGs but was denied brutally. Honestly it took a huge toll on
my mental health and I was in a state of depression for months. The thing is that I want to go to University this
year. I am the first generation in my family going to Uni and this is a pressure that me and so many people in
my situation carry…The Government has done all it can to continuously ignore us because quite literally they
can. We’re not big enough or known enough to make headlines or cause trouble to force the Government and
Ofqual to do what’s right here. What hurts the most is that I’m already a minority in race, gender, religion and
class. Education is the only way for me to succeed and make my way out of the burdens I already face. Getting
the rightful A-levels I deserve and being accepted by my firm University is what will help me climb the social
mobility ladder.”
“I missed a lot of the school year due to illness. Traditionally, one would submit extenuating circumstances to
compensate, however this was not possible. I was too ill to sit my mock exams, so cannot appeal. The grade is
lower than I ever expected to achieve and there is no legislation which works in my favour.”
“Parents are mad at me due to the fact I didn’t do well in my predicted grades and I don’t think the teachers took
in consideration my illness (sciatica nerve pain) which I never had in my whole life and had got ill while the
mocks were happening !!!!!”
“My grades have meant I am not able to go to the colleges I was hoping to get into with my original GCSE
predicted grades which has affected me mentally a lot.”
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"Extreme stress, having to fight with school and university to receive a place that I know I deserve in higher
education. Impact on mental health."
“I worked incredibly hard for so long to be rejected from my firm university all because of an algorithm. I have
severe anxiety, and even on the day of my exam i had a panic attack and collapsed. I am resting, but i am
constantly feeling down and feel like a failure.”
“It’s heart-breaking to have to do another gap year, my mum is disabled and constantly unwell and I am her
carer, which has caused interruptions to my studies. I was hoping I could get into uni this year and be able to
have made it despite the difficulties I have experienced with home life.”
“Lost my future, just so uncertain and unsure as to next steps. there is not much support out there either.”
“It’s a difficult time and there is little support available. college wants them to leave and not want anything to
do with them, and she can't go to university, there is not much else available.

These qualitative excerpts from respondents’ submissions underscore the sheer breadth and depth of
impact on young people. From mental health, to self-esteem, to financial issues, to pre-existing illnesses
and disabilities, to being forced to leave the UK and go back to their native country due to parents’ belief
that low grades are an intentional failure for which the student is entirely responsible. In one particular
student’s case who was forced to go back to Pakistan, we do not know when they will be able to return.
However, any chance of continuing education at sixth form level has been snatched from them due to the
government’s predictions process and the way in which it intersects with cultural values of students and
their families. It is important to note that these impacts were reported in the qualitative and nonmandatory questions and subsequent commentary within the survey, and so they may well have been
under-reported.
We were also able to trace the number of impacts experienced by respondents. 16.9% (288) expressed
one form of impact, 26.7% (455) respondents reported two forms of impacts, 41.8% (713) reported three
types of impacts, 11% (107) reported four types of impact, and 3.6% (62) reported five different forms of
impact. The most common number of impacts was three per respondent, which is also another startling
finding that indicates the severe level of jeopardy young people have been placed in, as a result of the
grade predictions process.
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Given that predicted grades prevented 86.7% (1812) of the study respondents from accessing further
and higher education, we also asked respondents whether they would be re-sitting their exams in the
autumn. Notably, the government framed resits as a solution to the crisis that unfolded during the
summer. Chart 13 below demonstrates the proportion of respondents in relation to their intention to resit exams in autumn. We found that 50.7% (1070) respondents decided to re-take their exams, 26.5%
(555) decided not to re-take, and 22.8% (476) were undecided at the time of taking the survey. We find
this to be an alarming finding, as it indicates a loss of aspiration and talent. If nearly 90% were prevented
from accessing college and university, but were locked out due to lower grades, and of these only 50%
want to retake their exams to improve their grades, we have lost out on 40% of the respondents who
wanted to study at sixth form and university by default, thereby losing out on aspiration and talent in
various fields and industries. This is further alarming due to the greater proportion of BAME, lower
socioeconomic background, and women respondents, that were impacted by predicted grades. It
suggests that this academic year’s predicted grades could result in lower levels of BAME and female
candidates in a number of professional industries and services.
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3.4 Challenging predicted grades
Thus far, we have presented the demographic data, experience of predicted grades, and impact of
predicted grades. We now turn to an additional aspect of our study, which explored whether respondents
had appealed their grades, as this was framed as a solution by the government amidst the significant
public backlash, (albeit not being positioned centrally to the government’s response to the grades crisis).
We found that 69.1% (1445) of respondents had appealed, 11.1% (233) were not sure whether they
wanted to appeal, for 7.4% (155) it was not an applicable option, and 12.3% (258) did not appeal.

Respondents also shared their qualitative experiences of the appeals process, which we have included
below to further expand our insights.
“So far I have had radio silence from my sixth form regarding the appeal process and expect to hear
something in the next two weeks. If I have to re-sit however this is two weeks not spent revising for the
fast approaching exam dates, had the government made the appeal process clearer and more
accessible this could have been avoided.”
“All I can do is wait for my appeal but I am worried the course will have no more spaces by the time the
appeal comes through.”
“Very unclear as to the process and potential consequences for university places having regard to the
delay in receiving the appeal decision.”
“It’s been a very unclear and confusing process.”
“I will be challenging the results based on racial bias and favouritism in the teacher assessed grades.”
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“I appealed one subject which my teacher said is unlikely to change. I cannot appeal the other result that I really
would want to because there are no grounds that I can appeal on that would be eligible.”
“It’s been a hard process and the application requires posting hardcopies of online paperwork, meaning those
without the facilities (E.g. printers) would struggle.”
“My teachers are currently waiting for more information regarding the appeal process.”
“Appealing but no process in place. Mocks not representative of potential. Timescales unclear and cost difficult. No
potential to appeal for A*.
“I have emailed my school to make them formally aware I want to appeal however on results day, I was told by
teachers they didn’t know themselves how the appealing process will work. I then received an email this morning
asking for another email to formally give consent, but since no one knows exactly what this process consists of, I
will not be giving consent until I found out more.”
“Annoying that you can’t appeal individually [without the centre assessment’s involvement].”
“Very confusing and takes too long, unsure when to start revising for autumn exams, only having 7 weeks to
relearn 3 whole a-levels is insane after not studying for 6 months - it’s far too unrealistic and won’t help if you
have to redo all three subjects whereas others only have to do one - puts you at a major disadvantage.”
“They gave me the wrong grades due to behaviour and won’t let me appeal.”
“The college feels as though the appeals aren’t needed due to the teachers giving the right results which baffles me
because I have passed my mocks but an exam which I haven’t even sat I fail.”
“College says they can’t do nothing and it’s the btec board decision.”
“The school is not forwarding appeal to the board. I’m now talking to education lawyer which is costing me lots.
Going to have to borrow money 😔”
“Like shifting sands. Advice keeps changing - not clear of the process and school being very defensive - refusing to
provide data etc. No faith in the exam board as independent arbiter and some have to appeal multiple times.
How do you prove bias? Surely any judgement is biased which is why we have an exam system in the first place.”
“The school says I have no grounds for appeal.”
“A rejection of my appeal. The letter did not give full detail as to how my grade was predicted nor was tailored to
my specific circumstances.”
“Awful, my appeal was sent off weeks ago and they are aware of universities having a deadline for holding offers
for students appealing and yet they are still not responding to appeals. The anxiety about our futures that some
of us are being subjected to is terrible as we are not even being kept up to date about when we might receive a
response.”
“No appeal route available. College not helpful.”
“The IB would not even tell us what was happening with the appeal and only returned it weeks later with no
change.”
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“The IB has used an undisclosed algorithm and a piece of coursework per subject. Appeals have been returned
with no change on the whole despite wide discrepancies, both individual and cohort, from previous years.
There is no transparency and the appeals process has taken 8 weeks with a farcical lack of depth in reply.
Coursework was only ever intended as 20% of the mark as it does not represent knowledge overall and is open
to ‘outside’ influences including being bought - some schools had time to work on coursework once the
cancellation of exams became inevitable. Other schools insist on early submission of coursework so that
students can, quite rightly, concentrate on the remaining 80% Of the marks that are examined. The IB has
totally disregarded the teacher and any progression made by students going into Exams.”
“The IB would not even tell us what was happening with the appeal and only returned it weeks later with no
change.”
“We have appealed through the school and are yet to get a written acknowledgement/update on where we are
at in the procedure. (Basically we are being ignored in the vain hope we go away). No classes are being
provided for the missed curriculum, due to school closure and no funding is being made available. The LEA are
no help at all, nor were OFQUAL. I have written to my MP. Nobody cares. MOVE ON! Seems to be the mantra.”
“My school does not want to help me in appealing after submitting many appeal requests to them and they do
not want to admit they have done nothing wrong when I have peers who have gotten E’s and D’s throughout
the school year, yet have gotten centre assessment grades of A’s and B’s. There is also limited grounds for me
to go to the exam board and appeal as Ofqual as made the grounds for appeal immensely limited, which is so
unfair.”
“Wrote to school. Their reply was generic. “We have not made any errors in grading”. Closed door.”
“The school said there is no appeals process.”
“It was pretty much entirely useless. No explanations or anything just a bunch of confirmations of the same
bad grades.”
“Almost no change, frustrating.”
The above excerpts from respondents’ qualitative submissions demonstrate the range of issues in the
appeals process that have denied young people a transparent and fair process to challenge their grades.
Having a limited grounds for appeal and a lack of information and access to the appeals process,
particularly by way of the assessment centre acting as a gatekeeper, jeopardised young people’s futures
further.
Due to this, we measured these limitations in numerical form to understand the breadth of the situation.
Of the 69.1% (1445) of respondents who said that they had appealed, we traced the outcomes of the
appeal. Our findings on the impact of the appeals process for young people are further disturbing. 33%
(479 ) stated that they were not permitted by the school or sixth form to appeal, 18% (257) said that they
were awaiting a response (at the time of completing the survey), 20% (285) stated that they received an
outcome and were unsuccessful, 8% (118) stated that it was too late for them to appeal, 8% (121) stated
that the assessment centre was unsure about the appeals process, 11% (154) said that there was a lack
of information about the appeals process, 2% (29) said that their grades had been increased but that this
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was not enough to make a difference to their further educational outcome (i.e. entry into college or
university course), and 0.1% (2) said that their grades were increased and that this did make a positive
impact on their ability to study their chosen course [both were GCSE students in this instance].
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4. discussion
In the previous chapter, we became acquainted with the harrowing findings of this study, which include:
(a) already at risk and penalised identity groups such as BAME (79%), lower socio-economic
background (57.9%), and females (57%) were the majority respondents of the study;
(b) 75% of respondents’ grades were not only an under-estimate of their abilities, but also lower than
what teachers had predicted;
(c) over 80% of respondents were denied access to further or higher education, half the respondents
(56.5%) stated experiencing mental health difficulties as a result of predicted grades;
(d) and, the appeals process, not being fit for purpose, with one third (33%) respondents stating that
they were not permitted to appeal by their assessment centre.
Such findings clearly point to a regressive educational structure constructed amidst a global pandemic,
restricting the most disadvantaged in society. There are a number of implications that stem from these
findings, which are of concern, including implications for aspiration and talent, a lost generation who have
missed out on opportunities, and of course, the burgeoning contribution to the perpetuation of economic
disempowerment for the current generation.
Widening inequality
Since the outset of the pandemic there has been a growing wealth of material and discourse that has
shown the brutal impact of Covid-19 for ethnic and racial minorities (PHE: 2020), particularly visible
through the high mortality rate for BAME communities in the UK. For a number of decades now, ethnic
minorities such as Black, Pakistani, and Bangladeshi students have consistently performed lower in GCSE
and A-levels, and much of this has been attributed to their socio-economic background (Modood et.al
1997, Modood: 2004). No doubt, the lineage of this earlier disadvantage translates into higher education,
as well as employment outcomes with some minorities such as British Muslims, earning £350 less than
other religious minorities (Ipsos Mori: 2017). Our previous report showed that grade predictions would
widen the inequality gap as 80% of all respondents were concerned about their grades being under
predicted, and 85% of all respondents were from BAME backgrounds. Much of the concerns raised were
also more likely to be hallmarks of BAME student experiences, such anti-BAME bias, bad behaviour,
favouritism, class, Islamophobia and learning style.
The current report confirms that BAME students were indeed impacted more than non-BAME students,
as 79.8% of respondents were BAME. Furthermore, of all respondents 86.7% (1812) were prohibited
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from accessing further and higher education, thereby delegitimising the role of education as a vehicle for
social mobility. In addition, those with household incomes below the national average income of £28,500
made up 57.9% of respondents, and female respondents made up 57% of respondents, which further
illustrates a toxic intersection between racial and ethnic identity, socioeconomic background, gender
and inequality. On the latter identity marker in particular, we are concerned that the infamous but largely
unresolved gender pay gap (Fawcett Society: 2018) that is widespread across all industries, will
exacerbate further as a result of a greater proportion of women being impacted by predicted grades.
An additional identity marker, which is seen as an unconventional marker within intersectionality theory
(see Bi: 2020) is religion. Our study found that 53.6% of respondents belonged to minority religions
within which Muslim comprised 40.5%. Our previous study found that 4.6% were concerned about their
grades being under-predicted due to Islamophobia, namely the abandonment of name-blind marking
system employed under normal circumstances. Given that Muslims live in some of the most deprived
social housing, experience higher levels of poverty, lower levels of educational and employment
outcomes, and higher rates of incarceration (MCB: 2015), these results are further worrying for the
continued perpetuation of Islamophobia, and further reduced access to social mobility.
For equality and diversity then, this report paints a bleak picture. The approach employed by the
government in handling predicted grades amidst the coronavirus pandemic has widened the inequality
gap and will continue to do so. For the foreseeable future – we predict at least 20 years – social mobility
has been largely disabled and we will no doubt see this reflected in an increased dependency on the
welfare state, and outsourcing of highly skilled workers to meet the demand from industries.
Loss of aspiration and talent
Our study also found a systematic oppression of talent and aspiration amongst some of the most
disadvantaged groups in our society today. Specifically, 50.7% of all respondents wished to retake their
exams in autumn, which was framed as a remedy by the government. However, the remaining 50%
(26.5% not retaking and 22.8% unsure whether to retake) indicate a loss of aspiration and talent
amongst young people. If nearly 90% were prevented from accessing college and university, but were
locked out due to lower grades, and of these only 50% want to retake their exams to improve their
grades, by implication we have lost 40% of the respondents who wanted to study at sixth form and
university by default, thereby losing out on aspiration and talent, in various fields and industries, for
decades to come. Furthermore, due to the greater numbers of BAME and female respondents that took
part in the study, the loss of aspiration and talent will not only suppress ethnic, racial, religious, and
gender diversity in workplaces for decades to come, but also construct an inescapable matrix of
inequalities.
We therefore must recapture this newly dissolved aspiration and talent, in the hope that it could be
revived. We must restore trust in young people, reassure them that they have not been forgotten
despite the unfolding of the events in summer which have proved otherwise. As with our previous report
and subsequent correspondences to the Secretary of State for Education Rt Hon Gavin Williamson MP,
we urge the government to offer intermediary educational support, courses, skills workshops, and
access to mentors, which would allow young people to continue their personal and professional
development. This is particularly important in order to mitigate the negative impact on mental health in
more than half of the respondents (or perhaps more, since this is likely to have been underreported).
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Millennials and economic disempowerment
While it is important to consider the rates and experiences of inequality from an intersectional lens, we
must also consider the impact from a population studies lens wherein we compare the experience and
impact between birth cohorts. Millennials are widely known to be doubly disadvantaged and worse off
economically than the pioneer generation of baby boomers, who have been able to access home
ownership, savings, pensions, and broadly speaking, positive social outcomes, at greater levels.
Millennials on the other hand have struggled to become home owners, with some research and
literature suggesting that rates of home ownership have halved compared to baby boomers (Hemming:
2018, Griffith: 2011, Cribb et al: 2016, Clarke et al: 2016, Cribb et al: 2018). Hemming (2018)
demonstrates that on average it now takes a single person eight years and four months to save for a
deposit (Hemming: 2018). Higher levels of education or occupation have long been associated with a
greater likelihood of ownership; however, amongst the Millennial cohort, who despite attending
university and graduating, home ownership continues to remain an abstract social milestone (Linley
and McIntosh: 2019). In fact, an affluent family background is now an indicator of higher likelihood of
home ownership (ibid).
The findings detailed in this report demonstrate an ever-expanding black hole of economic
disempowerment for Millennials. The denial of educational opportunities will no doubt have a fierce
knock-on effect on young people in accessing social, cultural, and economic capital required, for
instance to become home-owners. This means that ‘generation rent’ will burgeon, assets and capital
will freeze in the fossils of family inheritance, and the rich will continue to become richer. The impacts
of the mishandling of grades predictions therefore, should in no way be taken lightly, and urgent
interventions are required to curb the tide of poverty, unemployment, and inaccessibility to social and
cultural capital that will sweep over the country for decades to come. The government must act to
equalise economic empowerment that has been jeopardised for hundreds of thousands, if not millions
of students, through the grade predictions debacle.
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5. Conclusion
This report has presented incredibly worrying insights into the impact of grade predictions for a
generation of young people. Harrowing findings of this study have illustrated the exacerbation of negative
educational, social, and economic impacts for already penalised identity groups such as BAME, lower
socio-economic backgrounds, northern towns and cities, religious minority groups, and women. The
findings also indicate that a high proportion of respondents who were only provided predicted grades
that were not only an under-estimate of their abilities, but also lower than what teachers had predicted
for them. It was also found that over 80% of respondents were denied access to further or higher
education, which caused over half of all respondents to experience mental health difficulties. Further,
while the appeals process was framed as a remedy for young people, the study found that it was in fact
far from being fit for purpose with over a third of those who wished to appeal being denied the
opportunity to do so by their assessment centres, which acted as gate keepers. The lack of desire and
intention to re-sit alarmingly points to a loss of aspiration and talent, which will no doubt translate into
lower levels of diversity in workplaces for decades to come. We have therefore witnessed, during a global
pandemic, the widening of inequality at unprecedented levels such that, young people are likely to be set
back a generation due to the knock on effect that lower grades and missed opportunities will have for
achieving social and cultural capital, such as home ownership. Young people who were denied futures will
continue to experience increased social, cultural, and economic disempowerment for the foreseeable
futures.
It is therefore of utmost urgency and importance that the government intervenes to provide targeted
solutions to curb the tide of poverty, unemployment, and inaccessibility to social and cultural capital that
will sweep over the country for decades to come. Our recommendations are as follows:
1. To widen the grounds of appeal and allow for students to directly contact exam boards without
having to seek approval from assessment centres before appealing.
2. To provide all external students their UCAS predicted grades.
3. To enable mentoring, work placements, and skills workshops for young people who have missed
out on opportunities to attend college and universities this academic year.
4. To provide free counselling sessions to young people affected by the grade predictions process.
5. To create an advisory pack for all GCSE and A level students to be sent out immediately. This should
entail useful resources and details of organisations that can assist them in navigating this delicate
juncture in their lives.
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6. To advise universities to prioritise students who have missed out on places this academic year.
7. To streamline the exam and grading process for summer 2021 to avoid a repetition of the same
outcomes.
The above-mentioned recommendations have directly been informed by the findings with a view to
bring to a halt the perpetuating surge of negative outcomes. We hope that the government engages with
this report and the findings it has presented. Too many futures have been robbed and so we must act to
reinstate for young people, the futures they rightly deserve.
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